COCTOSIT B Pa3BUTHH JMYHOCTH OOYYAIOIIErocs, €ro KOHCTPYKTHBHO-TIOMCKOBOT'O MBIIIJICHHUS, COBEPILICHCTBOBAHUN
HaBBIKOB MCCJIEI0BATENBLCKON aesTeabHOCTH. ClleoBaTeIbHO, caM IIEAaror TOXE BBIMTPHIBACT B ATOM JBYCTOPOHHEM
nporecce, MOTOMY YTO IOJydaeT HOBOE Npo(ecCHOHAIBHOE pa3BUTHE B KOHTEKCTE MOIYyYCHHS HOBBIX HABBIKOB U
KOMITeTeHIIMH B 1QpoBoii oOpasoBaTenbHON cpene. TakuM oOpasom, mHpopmaruzanus oOpa3oBaHUs 00BEKTHBHO
BJEYET 3a COOOM peopraHu3alyio y4eOHO-METOJMYECKOH paloThl; MOBBIIICHHE TpeOOBaHWN K MNPENOAABATENI0 U
U3MEHEHHE ero POJIH; BO3pAacTaHHE POJIM JIMYHOCTH OOYYarolIerocss U ero MHAMBHIYaJbHBIX OCOOCHHOCTEH; peskoe
yBeJINYCHHE 00beMa JOCTYNHBIX HH()OPMAIIMOHHEIX PECYPCOB.

3ak/I04eHHe: C Y4eTOM BBINIECKa3aHHOrO, NPY KOHCTPYHPOBAHWH M PealH3alld MeJaroruyeckoro nu3aiiHa Ha
UG POBBIX IIATPOpPMax pEKOMEHTYETCSI:

- U3y4aTh aKaJIeMHYECKHE OCHOBBI IICHXOJIOTHH, OOIIHE NPHHIMIBI QYHKIIMOHUPOBAHUS YEIOBEUSCKON IICUXHKH,

- YIUTBIBATh 3aKOHBI ICUXHMUECKOTO BOCTIPUATHS (TIEPIETIITNH) TP pa3MelIeHHH yaeOHOH HH(OPMAITUH,

- IPUHUMATh BO BHUMaHUE (YHKIIMOHNPOBAHUE ICUXWYECKNX TT03HABATEIIBHBIX ITPOIECCOB YUAIIUXCS, MX KIIHIIOBOE
MBIIIJIEHUE IPU CO3/IaHUN YIeOHOT'O KOHTEHTA,

- TIpM CO3/1aHMM y4eOHOTO MaTepHaja LeJIecCO00pa3HO ONMUPATHCS Ha TEOPETHUECKHE U MPAKTHYESCKUE IPUHIIUIIEI
TakcoHoMHH biyma,

- HAYYUTHCS YETKO aJITOPUTMH3UPOBATH M ONPEICIISTE CTPYKTYPY paboThl 00pa30BaTeNbHON OHJIAHH MIaT(OPMBL,

- IUIAHUPOBATh PE3yJIbTAThl 00YUYEHUS C TIOMOIIBIO TPUHIMIIOB NEJarornieckoro An3aiina,

- YICTHTH AETalbHOE BHUMaHHE Pa3pabOTKe TEXHHYECKOrO 3Tara, Ha KOTOPOM IPOBEPSCTCs JOTHKA Kypca, CBs3b
MEXIy TeMaMH, 3aJaHUAMH,

- M3y4HTbh, B TOM uHcie |T- crenuanucram, negaroraM, COBpEMEHHBIC ITOIXOIbI K Pa3pabOTKe Mearorn4eckoro
Iu3aiiHa yyeOHOro KOHTEHTA ¢ yYeTOM IICHXOJOINYeCKUX 3HAHHI,

- Hay4YHUThCA, OIMPAsICh Ha IeJeNoylaraHue, BBIOUpATh Crloco0 MPOEKTHPOBAaHHS 00Pa30BATEIbHBIX IPOrPaMM UL
JIOCTHKEHUSI HY)KHOTO pe3yJibTaTa,

- pa3paboTath M(pPOBHIE METOIUKH OLICHKH 3(PPEKTUBHOCTH 00YyUCHHUS B PEKUME OHJIalH,

- WCIIOJB30BaTh COBPEMEHHBIC IIOAXOABI I10/a4M y4eOHOH HH(oOpMammy B COOTBETCTBUH C TpeOOBaHHUIMHU
KOHKPETHOT'O 00pa30BaTeIbHOTO YUPEKICHNUS,

- TIpUBJIEKATh K pa3pabOTKe Melaroruyeckoro An3aiiHa CrelHaucToOB, SKCIEPTOB, UMEIOIINX MPAKTUIECKUH ONBIT
paboThsl B 00acTr 0Opa3oBaHusI.
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VK 811.1/.8
THE COGNITIVE APPROACH TO THE DEVELOPMENT OF STUDENTS' SKILLS TO
OVERCOME GRAMMATICAL INTERFERENCE

E. Lazareva, FMME, BNTU, Minsk

Pesiome — 6 cmamve ONUCKIBAEMCS BAICHOCMb ONOPbL HA APUHYUNLL KOSHUMUGBHO20 NOO0X00d MAaKue Kax
CPABHUMENLHO-CONOCTNAGUMENLHOM UZYYEHUU POOHO20 U UHOCTPAHHOZ20 S3bIK08, VUem OCHOBHLIX 2PAMMAMUYECKUX
mpyoHOCmel RPU U3YUEHUU UHOCTRPAHHO20 S3bIKA, DPYCCKOAZLIMHASL 0a3a 6 Npoyecce u3yuenus UHOCMPAHHO20 S3bIKA,
yuem npooaeMHOCIU U KOMMYHUKQAIMUSHOU HANPAGLICHHOCTNU, (DYHKYUOHALLHOCb APU PA3GUIMUL Y CIYOEHIMO8 HABLIKOG
npeodonenuss  epammamuieckou  unmepgpepenyuu. Credoganue dmum  APUHYUNAM — NO380JAEN  YMEHbUIUMb
2PAMMATMUHECKYIO UHMEPDEPEeHYUIO 8 AZbIKOBOM ROBCOCHUU YUAWUXCA U CHOPMUPOBANDL COOMBEEMCMEYIOWUE KYIbIype
2PAMMAMUHECKUE KOHYENMbL.

Kniouesvie cnoea: epammamuueckas unmepepenyus, KOSHUMUSHBIL NOOX00, JUHCBOKYIbIMYPOIOSUYECKUE
ocobennocmu.

Introduction. Overcoming grammatical interference in students is a very difficult task. In this regard, many scientists
are seeking ways to the maximum reduction in the formation of grammatical competence in the English language (L.
Bobodzhanova, N.Demina, N. Kondakov, etc.) [1, 2, 3, 4].
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Main part. In the process of overcoming grammatical interference is considered most appropriate reliance on
cognitive approach. The process of overcoming grammatical interference should be aimed at forming an orientation basis
for mastering the language being studied in the process of involving students in various activities. Within the framework
of the cognitive approach, in order to form students' abilities to overcome grammatical interference, it is necessary to
compare grammatical concepts of native and foreign languages, to recognize similarities and differences of linguistic
phenomena in the two languages in the process of comparative analysis. The cognitive approach should promote the
development of the learner's foreign language thinking, and not the automatic selection of grammatical analogues for the
verbalization of grammatical concepts in a foreign language. Content-based learning should include the development of
skills to overcome the most common types of grammatical interference. Thus, N. Demina believes that, taking into
account the nature of the most common grammatical errors, it is important to correct fragments of the grammatical
minimum, the assimilation of which will allow to acquire knowledge and skills to overcome grammatical interference.
The minimum contributes to the concretization of the volume of knowledge and skills of students; includes vocabulary
taking into account the functioning of a certain grammatical form within specially selected topics and situations that are
implemented in the process of studying grammatical phenomena [2, p.25].

The method of overcoming grammatical interference should contribute to the formation of a unified cognitive base
among students, and should also be based on the use of an algorithm that includes the following stages: awareness and
identification of a grammatical phenomenon; formation of a grammatical concept; prediction of possible grammatical
difficulties; interpretation of the function of a grammatical phenomenon in the languages studied; systematization and
generalization of experience; use of the studied grammatical phenomenon in real communication situations. Overcoming
grammatical interference based on the cognitive approach involves the implementation of the following principles:
comprehensive comparative study of native and foreign languages; consideration of the main grammatical difficulties in
learning a foreign language; reliance on Russian in the process of learning a foreign language; consideration of
problematic and communicative orientation; the principle of functionality.

The principle of comparative language learning implies the development of skills to differentiate different approaches
of foreign speakers to reality and the picture of the world. The principle of problematic and communicative orientation in
the development of grammatical material implies taking into account the grammatical difficulties of the language being
studied in the process of teaching intercultural communication, and also allows for better identification of linguistic and
cultural features of grammatical phenomena in various communication contexts. The principle of functionality helps
students to master the functions of using grammatical phenomena in a foreign language. Russian Russian and English
linguoculturological features systematization, which are manifested at the semantic, morphological-syntactic and
communicative levels of the grammatical concept, helped to reveal that the linguoculturological features of grammatical
phenomena of the Russian and English languages at the semantic, morphological-syntactic and communicative levels of
grammatical The concept is determined by the specific skills of overcoming grammatical interference by students in the
process of learning a foreign language [5, p.22]. Thus, at the semantic level of the grammatical concept, the following
skills should be developed in students: - differentiate different approaches of foreign speakers to the perception of space
- differentiate different approaches of foreign speakers to the perception of movement - differentiate differences in the
perception of time; - to correlate impersonal sentences and nominative constructions based on their cultural characteristics
of the compared languages; - correlate knowledge about the presence or absence of gender, case, and article categories in
the respective languages. - differentiate the categories of politeness At the morphological and syntactic level of the
grammatical concept, skills should be developed: - to choose culture like morphological and syntactic ways of expressing
the concepts of "TIME", "SPACE", "MOVEMENT"; - correlate and decode the form, based on the peculiarities of
perception by foreign speakers of the space, movement and time; - generate statements using verbs in active and passive
voices; - use punctuation to convey emotions, taking into account the peculiarities of perception of reality by foreign
speakers and their picture of the world; - correctly formulate sentences taking into account the fixed word order in English;
Skills should be developed at the communicative level of the grammatical concept: - to correlate categories of
emotionality in comparable linguistic cultures; - interpret the communicative situation; - use punctuation to convey
emotions, taking into account linguistic and cultural features - to differentiate socio-cultural relations and cultural values
of speakers of the compared languages.

Conclusion. The process of overcoming grammatical interference should be consistent and step-by-step: as new
grammatical material is mastered, exercises to overcome grammatical interference should become more complicated as
the grammatical material becomes more complex. Thus, the implementation of a cognitive approach to overcoming
grammatical interference makes it possible to develop the skills of overcoming grammatical interference at the semantic,
communicative and morphological-syntactic levels of grammatical concepts, taking into account the linguistic and
cultural features of grammatical phenomena of a foreign language.

REFERENCES
1. Bobomxkanosa, JL.K. @opMupoBaHre MHOS3BIYHON TPaMMATHUCCKOW KOMIICTCHIIMU C YYETOM HAIlMOHAIBHO-
KyJIBbTYpHBIX OCOOEHHOCTEH HM3y4aeMoro s3blka B cdepe NpoecCHOHATIBHOrO OOIMIEHHS : JWC. ...KaHI.IEA.HaykK. :
13.00.08. / J.K. bo6omxanosa. — CII6, 2008. — 247 .
2. Jlemuna, H. [1. Meroauka npexynpexaeHus U IPeoJ0IeHIs TpaMMaTHIecKol HHTep(EpeHIINN POAHOTO SI3bIKa
B PYCCKOM peun ydamuxcs-oenopycos : aBtoped. auc ... .kaua.nexa. Hayk. / H. I1. [lemuna // M., 1984. — 40 c.

242



3. Kadraiinosa, H.A. Meronuka ¢popmMupoBaHus rpaMMaTH4ecKOl KOMIIETEHIIMN KaK CPECTBA MEKKYJIbTYpPHOMH
KOMMYHUKaIWH (S3bIKOBOH BY3, HEMEIKHH SI3bIK) : AWC. ... KaHx. mea. Hayk: 13.00.02. — H.A. Kadraitnoa. M., 2011.
-201 .

4. Konnmaxosa, H.H. MeTtonuka npeaynpexxaeHus OIUOOK B HHOS3BIYHON MUChbMEHHON pedr (aHTJIMUCKHH S3bIK,
SI3BIKOBOM BY3). aBTOped. qHC. ... KaHa. nen. Hayk : 13.00.02 / H.H. Konnakosa. — CII6., 2006. — 42 c.

5. TIlomysxtoBa, C.B. OOydeHHe CTYAEHTOB HKOHOMHYECKOTO IPOQMIS TPEOAOJICHHIO MEXKYJIbTypHOIH
uHTepdepeHnnn B NpodeccHoHaNbHO-OPUCHTUPOBAHHON MHOA3BIYHON KOMMYHHKALUH. aBTOped. AWC. ... KaHA. Mex.
Hayk : 13.00.02. / C.B. Ilonysxrosa ; Ekatepunoypr, 2017. -190 1.

VK 372.881.111.1
USE OF PROJECT METHOD IN TEACHING FOREIGN LANGUAGE AT A NON-LINGUISTIC
UNIVERSITY

G. V. Prybylskaja, FMME, BNTU, Minsk

Abstract — at the present stage, the higher school sets the task of raising the intellectual level of development of future
graduates who are able to freely communicate with representatives of other cultures in a foreign language.
Key words: foreign language, manager, vocational education, self-study, project methodology

Introduction. Teaching students of non-linguistic universities a foreign language using a project methodology is one
of the main tasks of a teacher. It is very important to provide students with an environment that will be as close as possible
to the authentic use of the language for communication purposes. The project methodology allows you to achieve good
results in the practical development of the language.

Under the project, we mean the joint activity of students and the teacher, united by a single theme and resulting in a
foreign language speech activity, woven into the intellectual context of another activity.

Thus, we define project technology as a set of techniques and methods for organizing the process of joint activities of
a teacher and students, which make it possible to put into practice research methods of teaching a foreign language, aimed
at obtaining the final result in the course of the project.

The main part. The analysis of domestic and foreign studies made it possible to single out a number of essential
characteristics of the design technology.

1. Pragmatic focus. The founder of the project technology was the teacher J. Dewey, who described the theoretical
position as “learning by doing” - learning in practice. Students should know why certain knowledge is important to them,
and for what specific tasks they can use it [1, ¢.94].

2. The complexity of the presentation of educational material. One of the requirements for the learning process,
organized according to the project methodology, is the presence of an important problem in the research project. A
problem is a practical or theoretical difficulty that the learner can solve only with the support of personal research work.

3. Activity planning. The implementation of this project implies its preparatory planning, on the one hand, by the
teacher, on the other hand, by the teacher and students together.

4. Activities in cooperation. The work on the project is based on the idea of interaction and communication between
students and the teacher, where the role of the teacher himself becomes the main one, and at the final stage - the partner
one.

5. Group form of work. In the process of the general activity of trainees, the organization of their work in small groups
is considered a necessary nuance, since this form of work implies the presence of more information, more creative
potential in the process of finding ways to solve the problem.

6. Self-educational activity. The process of learning a foreign language, which is organized on the basis of a project
methodology, makes it possible for students to create the necessary favorable conditions for independent work.

7. Research activities using the language being studied. The research nature of the project technology lies in the
acquisition of the abilities of research work. The study of the problem of the project has the opportunity to take place both
within the walls of the university and beyond. Students collect material, establish contacts with institutions, conduct
interviews with museum staff, photograph objects, film material on video.

8. Focus on the final product. The implementation of the project ends with a demonstration of the final product in one
form or another: a theatrical production, a video film, a report, a report, a review, a magazine, a note, an exhibition.

9. Reflective self-assessment and self-monitoring. One of the key components of the project methodology is the
involvement in independent activities of those teaching aids, materials and types of tasks that can help implement
reflective self-assessment and self-monitoring by students at all stages of work on the project [3, p. 35].

There is a certain scheme according to which the process of working on a project is carried out. In this regard, it is
worth listing the key stages: preparatory work, project implementation, presentation, discussion.

Let’s consider the use of project technology on the topic “Job Interview” “Applying for a Job”. The following steps
should be highlighted when working on this project topic:

1. For discussion, the problem of employment is proposed, which is relevant for students, since in a few months /
years they will have to solve it in real life. The theme/problem, object of research, directions of work are determined.
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