HaKOIUICHUIO JMAJIOTUYECKOr0 OIbITa MPU KOHCTPYKTUBHOM pa3pelIeHUH
KOHQIIUKTHBIX cuTyanuid. CiemoBaTeabHO, BOCIUTATEIbHAS (PYHKIUS HAPSLY C
oOyuJarorieii SIBISTIOTCS BEIyIICH.

YK 378(07)
JINYHOCTHO-OPHEHTHPOBAHHBIN MOAXO0/X
B OPraHU3alUH CAMOCTOSATEIbHOI Pa0doThI CTY/ICHTOB

Hepman N.H.
Benopycckuii HallMOHaNbHBIA TEXHUYECKUI YHUBEPCUTET

CamocrosiTensHas paboTa CTyJCHTOB B Hallle BpeMs CTajla HEOThEMIIEMOH
9acThI0 UX y4eOHOH paboTsl. [[na moBsimeHus 3pQeKTUBHOCTH JAHHOTO BHIA
JEATeTIbHOCTH HEOOXOAWM aJIeKBATHBIH HAy4HBI IOAXOX CO CTOPOHBI
npenofgasaTens. JINUHOCTHO-OPHEHTUPOBAHHBIN ITOAX0 K 00yUYEHHIO SBIACTCSA
B HaCToAIIEC BpEMsA OJHUM U3 HauboJee MEPCHCKTUBHBIX HaHpaBJ’IeHI/Iﬁ B
IICJaroruke. Coz[epncaHI/Ie, METOAbI, MPUEMBbI JTUYHOCTHO-OPUECHTUPOBAHHOTO
00y4eHUs HalpaBJIeHbl Ha TO, YTOOBI MIOMOYb CTYIIEHTY PacKpbIThCs, IIO3HATH
ce0s1, caMopeaIM30BaThCsl, MAKCUMaJIbHO MCIIONB3Ysl CBOM CYOBEKTHBIH OIIBIT.

OcCHOBHBIE ITIOJIOKCHHU A JIMYHOCTHO-OPUCHTUPOBAHHOT' O O6y‘leHH${
HMHOCTPAHHOMY SA3BbIKY B HEA3BIKOBOM BY3€ PCAJIU3YIOTCS HA OCHOBC CJICAYIOLINX
MIPUHIUIIOB: Z[GﬂTGHLHOCTHOﬁ OCHOBBEI OGy‘IeHI/Iﬂ; JIMIHOCTHOM

HAIpaBJICHHOCTH; CUTYaTUBHOCTH; JITYHOCTHOTO OOIIEHUS; TPOEeCCHOHATBHON
HaNnpaBJICHHOCTH. B Hay4yHOH JsmTepaTrype IOA TOHATHEM (JIMYHOCTHO-
OPHEHTHPOBAaHHOE OOydYeHHE» B KOHTEKCTE WHOS3BIYHOTO OOpa3oBaHMS
CTYICHTOB TIOHMMA€TCsl IIOCTPOCHHE CAaMOCTOSATEIBHOM IT03HABATEIbHON
JESATEBHOCTH, 00Jamaromnmeil crnennuIecKuMH IIeJICBBIMHU, COACPIKATCILHBIMU
U TIpOIECCYalbHBIMU XapaKTepPUCTHKAaMH, HAIMpPaBICHHOM Ha peau3aluio
00y4aloMmUMHUCS CBOMX JMYHOCTHBIX Iesiel, MOTpeOHOCTell 1 BO3MOKHOCTEH B
COLIMOKYJIbTYpPHOH, 00IIECTBEHHO-ITOJIMTUYECKON 1 MPOodecCHOHATIBHOM chepax
o0IIeH s Yepe3 U3y4eHHe HHOCTPaHHOTO SI3bIKA.

[Tpu 5TOM MOKHO BBLIEIUTH TPU COCTABJISIONIUX JITAHHOTO IO/IX0/1a!

- yeregvle  XAPAKMEPUCMUKY,  KOTOPBIE  ONPEACISAIOTCS  Y4ETOM
CKJIIOHHOCTEH  OOyvaromxcs, a TakKe OpraHu3almield  COBMECTHOTO
UCIIONIB30BAaHMS  TperojiaBaTesieM M CTYAEHTOM  KOJMYECTBEHHBIX U
Ka4eCTBEHHBIX CIOCOOOB OIEHKH Tpolecca, 00beMa, (HaKTHIECKOW pa3HHIIBI
CTapTOBOTO U MPOMEKYTOYHOTO PE3yIbTATOB;

- cooepoicamenvrble Xapakmepucmuky — OHH OIPENENIOTCS peanTbHOH
BO3MOKHOCTBIO BBIOOpa 0OydaromMMHUCS OO0BEMa, CIOXKHOCTH H  (DOPMEI
3aJaHus, B TOM YHCIIE JUI1 CAMOCTOSATENIHHOTO BBITIOTHEHHUS;

- npoyeccyanbHble XapaKxmepucmuky , OTPENENIOIUecs OPUEHTHPOM Ha
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CaMOCTOSTEIIbHBII MOUCK, CaMOCTOATCIIbHYIO pa60Ty, OTKPBITUE CTYACHTOM
HOBOT'O 3HaHWA, a TaKXE TIIOMOINBKO TIIPpENIoAaBaTeiiAi B  OCO3HAHUHU
O6y‘Ia}OH.[I/IMI/IC$I HUX TI03HABATCIIBHBIX CTpaTeFHﬁ, B OpraHu3anuun oOMeHa
CTpAaTCrusiMu U CIoco0amMu MO3HAHUS.

YK 372.8
Course Goals and Assessment at University

Hepman N.H.
Benopycckuii HallMOHaNbHBIA TEXHUYECKUI YHUBEPCUTET

There is considerable evidence showing that assessment drives student
learning. More than anything else, lecturer’s assessment tools tell students what
he or she considers to be important. For some lecturers "assessment" means the
process by which they assign students grades. Assessment is much more than
this, however. Assessment is a mechanism for providing faculty members with
data for improving their teaching methods and for guiding and motivating
students to be actively involved in their own learning. As such, assessment
provides important feedback to both instructors and students.

Assessment gives us essential information about what our students are
learning and about the extent to which we are meeting our teaching goals. But
the true power of assessment comes in also using it to give feedback to students.
Improving the quality of learning in training courses involves determining to
what extent students are mastering content throughout the course.

For every course we teach, we make decisions about what we want our
students to know and be able to do by the end of the semester. Faculty members
make decisions about the curriculum, the instructional methods, the assessment
techniques they will employ and which topics to cover in terms of the base
curriculum. We also decide which instructional methods we will use to deliver
the curriculum, be they different group activities, readings, homework
assignments, discussions etc. Similarly, we decide what assessment techniques
we will use (e.g., multiple-choice tests). Thus, the decisions we make reflect our
goals for the course whether we state them or not. It is important, therefore, to
formalize course goals while the course is still in its planning stage.

Assessment can measure the extent to which course goals have been
achieved, but only if those goals are measurable. For the most part, however,
course goals are too broad or too abstract to measure directly. This is one of the
first difficulties often encountered in the course development process. For
example, one course goal in Business English course might be that "students
understand marketing features." But how does one measure "understand"? This
goal can be made more measurable by identifying specific outcomes one would
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