CaMOCTOSTEIIbHBII MOUCK, CaMOCTOATCIIbHYIO pa60Ty, OTKPBITUE CTYACHTOM
HOBOT'O 3HaHWA, a TaKXE TIIOMOINBKO TIIPpENIoAaBaTeiiAi B  OCO3HAHUHU
O6y‘Ia}OH.[I/IMI/ICiI HUX TI03HABATCIIBHBIX CTpaTeFHﬁ, B OpraHu3anuun oOMeHa
CTpAaTCrusiMu U CIoco0amMu MO3HAHUS.
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There is considerable evidence showing that assessment drives student
learning. More than anything else, lecturer’s assessment tools tell students what
he or she considers to be important. For some lecturers "assessment" means the
process by which they assign students grades. Assessment is much more than
this, however. Assessment is a mechanism for providing faculty members with
data for improving their teaching methods and for guiding and motivating
students to be actively involved in their own learning. As such, assessment
provides important feedback to both instructors and students.

Assessment gives us essential information about what our students are
learning and about the extent to which we are meeting our teaching goals. But
the true power of assessment comes in also using it to give feedback to students.
Improving the quality of learning in training courses involves determining to
what extent students are mastering content throughout the course.

For every course we teach, we make decisions about what we want our
students to know and be able to do by the end of the semester. Faculty members
make decisions about the curriculum, the instructional methods, the assessment
techniques they will employ and which topics to cover in terms of the base
curriculum. We also decide which instructional methods we will use to deliver
the curriculum, be they different group activities, readings, homework
assignments, discussions etc. Similarly, we decide what assessment techniques
we will use (e.g., multiple-choice tests). Thus, the decisions we make reflect our
goals for the course whether we state them or not. It is important, therefore, to
formalize course goals while the course is still in its planning stage.

Assessment can measure the extent to which course goals have been
achieved, but only if those goals are measurable. For the most part, however,
course goals are too broad or too abstract to measure directly. This is one of the
first difficulties often encountered in the course development process. For
example, one course goal in Business English course might be that "students
understand marketing features." But how does one measure "understand"? This
goal can be made more measurable by identifying specific outcomes one would
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expect from a student who "understands™ the marketing. For example: The
student can "define the marketing mix" and can "distinguish the importance of
different factors such as customer solution and customer cost."

Measurable student outcomes are specific, demonstrable characteristics —
knowledge, skills, values, attitudes, interests — that will allow lecturers to
evaluate the extent to which course goals have been met.

YJIK 37.018.48
K Bonpocy 00 HHTeHCMBHBIX MeTOJAX 00yUeHHs] HHOCTPAHHBIM SI3bIKAM

Ezepckas H.IL.
Benopycckuii HallMOHANbHBIA TEXHUYECKUI YHUBEPCUTET

Pa3BuTHe MHTEHCUBHBIX METOJOB OOYYECHHUS] MHOCTPAHHOMY SI3BIKY HMMEET
BECbMa JIMTENILHYI0 HCTOPHIO, IOCKOJBKY BCEr/a MMeNnach NMOTPeOHOCTh B
YTWIATAPHO-NIPAKTUYECKOM U3Yy4YEHHHM WHOCTPAHHBIX sA3bIKOB. Ilocimennue
JACCATUIICTUSA B UHTCHCUBHBIX MCTOAAX O6y’{eHI/IH PE3KO BO3POCIIO BHUMAHHUEC K
JMYHOCTU KaK K OOBEKTy M3yueHHs U OOydeHHs, K ee ICUXO(U3NYECKHM U
TBOPYECKHM BO3MOXKHOCTSIM.

B 70-e rompl Gosrapckum ydeneiM JlozanoBeiM JI.I'. Obw0 paspaborano
CYITECTOIIEIMYECKOe HallpaBjIeHHe, OCHOBAaHHOE Ha PACKPBITUM PE3EPBHBIX
BO3MOXKHOCTEH UENOBEKa, 3aJIOKEHHBIX KaK B CO3HATEIbHOW, TaK W
MIOJICO3HATENIFHOM NCHUXMUYECKHX c(epax pe3epBOB MaMsTH, HHTEIJIEKTyaIbHON
aKTHMBHOCTH, a Takke Ha (HOPMHPOBAHMH TOJOXKHUTEIBHBIX O3MOLMH N
MEPSKUBAHUSX, KOTOPBIE CHHMAIOT 4YyBCTBO YTOMJIEHHS B IpoIecce
HaKOIUICHHS ¥ yCBOEHUSI MH(pOpManu.

I'naBHOIi 3a/aueil MHTEHCHBHOTO METO/a OOyuYeHHsT MHOCTPAHHOMY SI3BIKY
SABJISICTCA OBJIAICHUE B YCJIIOBUAX XECTKOI'0 JIMMUTA BPEMEHHW HHOCTPAHHBIM
SI3bIKOM KaK CPEACTBOM OOLICHUSI U CPEJICTBOM MO3HAHMS, BRIpAOOTKA YMEHUI 1
HaBBIKOB TOHMMaHHs YCTHOM peyd Ha HMHOCTPAHHOM S3bIKE IO OBITOBOIA,
00111eCTBEHHO-TIOJIUTHYECKOH, O0IIeHAyYHOH U TPO(ECCHOHANTBHON TEMaTHKe.

W3yyast BO3MOKHOCTH HCIIOJIb30BaHHMsI THIIHO3a W BHYIICHHS B
MeIarorHYeckoM Tporecce Npu 00ydeHHH HHOCTPAHHBIM SI3bIKaM, OBUT OTKPBIT
(heHOMEH THUIEpPMHE3UH, T.€. CBEpPX3alNOMHHAHMSA HH(OPMALUM, KOTOpas
BBOJUTCS Ha HayalbHOW (ha3e TUIHOTHYECKOTO CHA. JTO SBJIEHHE CTajlo
OCHOBOM CYITECTOIEIUUEKCKOTO METOAA, T.K. (YOPMyIIbl BHYIICHHS HAIIPABICHBI
Ha aKTHBHU3AIMIO TBOpUYECTBA OOYYAIOIIMXCS, HA MX aKTUBHOCTH B ITOJTY4YECHHH
3HAaHWH. A TIPOBEACHHE 3aHATUI B IOJOXXKUTEIBHOM MCHXO-3MOIHOHATIBHOM
COCTOSIHWM CHOCOOCTBYeT ObIcTpoMy ycBoeHHIo uH(popmaruu. I[Ipum sToMm
HEU30C)KHBIE IICUXOJIOTHYECKUE TEPEerpy3kd CHHMAIOTCA 3a CYET CaMoH
MeTOAMKH oOydeHus (Omaromapsi HAOMIONCHHUIO 3a TICHXO(PU3NOIOTHYECKIM
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