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This article is dedicated to estimating the effectiveness of using speaking activities in
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There are three main reasons for getting students to speak in the classroom. Firstly,
speaking activities provide rehearsal opportunities — chances to practise real-life speaking in
the safety of the classroom. Secondly, speaking tasks in which students try to use any or all of
the language they know provide feedback for both teacher and students. Everyone can see
how well they are doing: both how successful they are, and also what language problems they
are experiencing. And finally, the more students have opportunities to activate the various el-
ements of language they have stored in their brains, the more automatic their use of these el-
ements become [1, p.96]. As a result, students gradually become autonomous language users.
This means that they will be able to use words and phrases fluently without very much con-
scious thought.

Good speaking activities can and should be extremely engaging for the students. If
they are all participating fully — and if the teacher has set up the activity properly and can then
give sympathetic and useful feedback — they will get tremendous satisfaction from it.

We need to be clear that the kinds of speaking activities we are looking at here are not
the same as controlled language practice, where, for example, students say a lot of sentences
using a particular piece of grammar or a particular function. That kind of speaking is part of
study. The kind of speaking we are talking about here almost always involves the activate el-
ement in the ESA trilogy (engage-study-activate). In other words, the students are using any
and all of the language at their command to achieve some kind of purpose which is not purely
linguistic. They are practising what Scott Thornbury, in his book How to Teach Speaking,
calls speaking-as-skill, where there is a task to complete and speaking is the way to complete
it. In the same way that ‘writing-for-writing’ is designed to help the student get better at the
skill of writing, so the activities in this chapter are designed to foster better speaking, rather
than having students speak only to focus on (and practise) specific language constructions. As
with any sequence, however, we may use what happens in a speaking activity as a focus for
future study, especially where the speaking activity throws up some language problems that
subsequently need fixing [2, p.67].

Scott Thornbury suggests that the teaching of speaking depends on there being a class-
room culture of speaking, and that classrooms need to become ‘talking classrooms’ In other
words, students will be much more confident speakers (and their speaking abilities will im-
prove) if this kind of speaking activation is a regular feature of lessons [2, p. 69].

In the following three examples, we are going to look at very different speaking activi-
ties. All the activities satisfy the three reasons for using speaking tasks which we mentioned
above. As with all other skills, what starts as a speaking activity may very well lead on to
writing — or the speaking activity itself may develop from a reading text, or after listening to
an audio track.
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In the following activity, students have to discuss criteria before reaching a final deci-
sion [1, p. 154]. They also have to be able to give reasons for their decision. It’s called photo-
graphic competition and recommended for upper intermediate to advanced students.

The activity begins when students, working in groups, are told that they are going to
be the judges of a photographic competition in which all the images are of men. Before they
see the four finalists, they have to decide the criteria they are going to use to make their
choice. Each group should come up with five criteria. While they are discussing this, we can
circulate, listening in on the groups’ discussions, helping them out of any difficulties and
feeding in words and phrases such as ‘contrast’ and ‘make a strong impression’, if this is nec-
essary. We will also make a note of any language problems we may want to study later in re-
medial exercises.

The students are then shown the four finalists for the competition. In their groups, they
have to choose the winning photograph. But they cannot do this just on the basis of which one
they like best. They have to use the criteria they have previously agreed. Once again, we can
go round the groups helping out, cajoling or sometimes correcting where this is appropriate.

Finally, the groups have to report back on their choices and say exactly why they have
chosen them — which criteria made them choose one above the others.

The following speaking activity is called role-play and recommended for intermediate
to upper intermediate students. Many teachers ask students to become involved in simulations
and role-plays. In simulations, students act as if they were in a real-life situation. We can ask
them to simulate a check-in encounter at an airport, for example, or a job interview, or a
presentation to a conference. Role-plays simulate the real world in the same kind of way, but
the students are given particular roles — they are told who they are and often what they think
about a certain subject. They have to speak and act from their new character’s point of view.
The following role-play sets up a dramatic situation and then gives the participants role-cards
which tell them how they feel and what they want to achieve [1, p. 159].

In their groups, students discuss the role they are going to play What kind of questions
will they ask if they are police officers? What will they say if they are lawyers (e.g. “You
don’t have to answer that question’)?, etc. They discuss what the other people in the situation
are likely to do or say. While they are doing this, the teacher goes round the class clearing up
any doubts the students might have and giving them language they think they might need.
This pre-stage is vital for getting students in the mood for the activity.

Students are now put in new groups of suspect, two police officers, lawyer and parent,
and the role-play gets going. The teacher goes from group to group, helping out and noting
down any language that is worth commenting on later. When the activity is finished, the
teacher tells the class what he or she witnessed and works on any persistent mistakes that oc-
curred during the role-play.

A variation of this kind of detective activity is the game Alibi. The teacher invents a
crime — probably related to grammar or vocabulary the students have been learning — and,
say, three students are sent out of the classroom to concoct an alibi about what they were do-
ing when the crime was committed [3, p. 47].

There are differing views about whether students gain more or less benefit from simu-
lating reality as themselves or, conversely, playing the role of someone else in the same situa-
tion. When students simulate reality as themselves, they get a chance for real-life rehearsal,
seeing how they themselves would cope (linguistically) in such a situation. Giving students a
role, on the other hand, allows them to ‘hide behind’ the character they are playing, and this
can sometimes allow them to express themselves more freely than they would if they were
voicing their own opinions or feelings. When students suddenly want to talk about something
in a lesson and discussion occurs spontaneously, the results are often highly gratifying [4, p.
134]. Imagine that during a discussion phase a student suddenly says something really inter-
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esting, something which could provoke fascinating conversation or suggest a completely un-

planned (but appropriate and enjoyable) activity. In such a situation — when this kind of magic
moment suddenly presents itself — we would be foolish to plough on with our plan regardless
[3, p. 87].

The following activities are also helpful in getting students to practise ‘speaking-as-a-
skill’[1, p. 184]. Although they are not level-specific, the last four will be more successful
with higher-level students (upper intermediate plus), whereas the first two, in particular, are
highly appropriate at lower levels but can also be used satisfactorily with more advanced clas-
ses (see Figure).

Surveys: surveys can be used to get students interviewing each other. For example,
they can design a questionnaire about people’s sleeping habits with questions like ‘How many
hours do you normally sleep?’, ‘Have you ever walked in your sleep or talked in your sleep?’,
‘Have you ever fallen out of bed?’, etc. They then go round the class asking each other their
questions [8, p. 291].

Student presentations: individual students give a talk on a given topic or person. In or-
der for this to work for the individual (and for the rest of the class), time must be given for the
student to gather information and structure it accordingly. We may want to offer models to
help individuals to do this. The students listening to presentations must be given some kind of
listening tasks too — including, perhaps, giving feedback [1, p. 189].

Figure

Balloon debate: a group of students are in the basket of a balloon which is losing air.

Only one person can stay in the balloon and survive (the others have to jump out). Individual

students representing famous characters (Napoleon, Gandhi, Cleopatra, etc) or professions

(teacher, doctor, lawyer, etc) have to argue why they should be allowed to survive [1, p. 192].

Moral dilemmas: students are presented with a ‘moral dilemma’ and asked to come to

a decision about how to resolve it. For example, they are told that a student has been caught

cheating in an important exam. They are then given the student’s (far-from-ideal) circum-

stances, and offered five possible courses of action — from exposing the student publicly to
ignoring the incident — which they have to choose between [8, p. 301].
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These effective teaching techniques are designed to animate the teaching and learning
atmosphere, arouse the interests of learners, and make the language acquisition impressive. It
is really a worthwhile learning experience for both the students and the teacher. Not only can
students have more opportunities to "act" and "interact" with their peers trying to use the
English language, but also students' English speaking, listening, and understanding will
improve. Students learn to use the language in a more realistic, more practical way. These ac-
tivities are indeed useful teaching techniques which should be experimented and applied by
ESL/EFL teachers more often in the ESL/EFL classrooms.

References:

1. Harmer, J. The Practice of English Language Teaching / J. Harper. — 4th edition —
Longman, 2007. — 448 p.

2. Thornbury, S. How to teach speaking / S. Thornbury. — London: Pearson Education
Limited, 2005. — 160 p.

3. Johnson, K. Communication in the classroom / K. Johnson. — Longman, 1989. —
160 p.

4. Dakowska, M. Teaching English as a foreign language: A guide for professionals /
M. Dakowska. — Warszawa: Wydawnictwo Naukowe PWN, 2005. — 289 p.

5. Harmer, J. Essential teacher knowledge / J. Harmer. — Harlow: Pearson Education
Limited, 2012. — 287 p.

7. Doff, A. Teach English: A training course for teachers: Trainer’s Handbook / A.
Doff. — Cambridge: Cambridge University Press, 1988. — 186 p.

8. Brown, H.D. Teaching by Principles: An Interactive Approach to Language Peda-
gogy / H.D. Brown. — 2nd edition — Pearson Education ESL, 2007. — 569 p.

VIIK 378.633 .
O PA3BUTHUU HABBIKOB ITIPO®ECCHOHAJILHOH
KOMMYHHUKAIINNA HHXEHEPA
A. B. KOHBILIEBA
Vupeacoenue obpazosanus « beropyccruii zocyoapcmeenviii
IKOHOMUYECKUL YHUBepcumem»

Pactymas 03a604eHHOCTS KAYECTBOM WHXKEHEPHOro 00pa30BaHMs CTHMYIIHPYET YCH-

AV TIperoJaBaTeneif TEXHUUSCKMX BY30B, HalpaBjieHHBIE Ha TO, YTOOBI MCIPaBHTDH

TeKyllee MoJjioXKeHHue Jea. IIpoeKTUpoBaHUE LENOCTHOH CACTEMBI CIIENMAIbHON Mpo-

(heccHOHANTBHOM MOATOTOBKH, COOTBETCTBYIOLIEH COBPEMEHHBIM MHPOBBIM M HalWo-

HaJbHbIM TEHICHLMAM Pa3BUTHS BBICLIErOo TEXHMYECKOro 00pa3oBaHus, JODKHO y4H-

TBIBaTb MHOTr000Opa3ue TpeGoBaHMii pbiHKa TPyAa.

Kniouesvie cnrosa: xOMMyHHKaTUBHBIE HaBBIKH, MH)XCHEpHas TPAaKTHKa, CIOBapHBIi
3anac, KOMMYHUKATUBHEI 06MEH, MHHOBAUWMOHHBIH MOAXON.

CoBpeMeHHOE O0IIECTBO XapaKTepH3yeTcs MONCTHHE PEBOMIOLMOHHBIMY M3MEHEHHS-
MH, CBA3aHHBIMH C TIpoLieccaMi Tio0anu3aluu u HHPopMaTH3auu Beex cdep XU3HHA U Jies-
TENBHOCTH YenoBeka. «I nobanbHas mayTHHay, OXBaTbIBAIOIAsA IPAKTHYECKH KaXIbIA YroJIOK
MHUpa, CIOCOOCTBYET TOMY, YTO reorpaduueckue rpaHHlibli MEXAy CTpaHaMM ¥ KOHTHHEHTaMH
CTHpAIOTCS, YBCIHYHMBAsK BUPTYAJIbHYIO U peallbHYl0 MOOWIBHOCTH CIICHAINCTOB, WHHLHMH-
Py BBITIOJTHEHHE COBMECTHBIX MEXHALMOHANBHEIX, a 3HAYMT, U MEXKYJIbTYPHBIX IIPOCKTOB.
Kpome Toro, MEpoBo€e HaydHOE H TEXHNUYECKOE COOOLIECTBO OOBEMHAECT YCHIINS B PELICHHH
BOIMPOCOB TI0 MPEAOTBPAIEHHIO HaBUTAIOMIEHCS I100aTbHON IKONIOTHYECKOM KaTacTpogbl.
B npoTHBOBeC M3BECTHBIM TpaJULUSIM CalieHTHOWKALMK W TEXHOJNOrM3alMu oOpa3oBaHHi
Ha3pena ocTpast HeOOXO0UMOCTh T'yMaHH3alMK 0Opa3oBaHUA B LIETIOM M HH)KEHEpHOTo obpa-
30BaHHS B YaCTHOCTH. Bo3HMKaeT MOTPeOHOCTH MOATOTOBKH BBICOKOKBAMH(HIMPOBAHHBIX
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